A study of occupational choices of a group of terminal high school business students with implcations for curriculum revision, 1966 by Hayward, Albert W. (Author)
A STUDY OF OCCUPATIONAL CHOICES OF A GROUP OF TERMINAL 
HIGH SCHOOL BUSINESS STUDENTS WITH IMPLICATIONS 
FOR CURRICULUM REVISION 
SUBMITTED TO THE FACULTY OF ATLANTA UNIVERSITY IN PARTIAL 
FULFILLMENT OF THE REQUIREMENTS FOR THE DEGREE OF 
MASTER OF BUSINESS ADMINISTRATION 
BY 
ALBERT W. HAY-WARD 
SCHOOL OF BUSINESS ADMINISTRATION 
ATLANTA, GEORGIA 
JUNE, 1966 
T ' ?? 
This Thesis Is Dedicated 
to My Devoted Wife, Alma 
And Our Son 
Marty 
ACKNOWLEDGMENTS 
The writer acknowledges his appreciation to Dr. E. Curtis 
Henson, Coordinator of the Metropolitan School Development Council, 
for permission to use students and business teachers in the prepar¬ 
ation of this study, and to Mr. Arthur H. Richardson, Principal of 
Archer High School, for his patience and generosity in granting time 
and relinquishing students and facilities for my use in the conduct 
of it. 
The writer is indebted to the Negro business teachers of the 
Atlanta Public School System who shared invaluable data pertaining 
to the business departments of the Atlanta Schools, and to many of 
the business education students at Archer High School who participated 
in the study and made significant contributions. 
Appreciation is also expressed to the businesses, employers 
and businessmen for their practical view points and suggestions which 
have been an immeasurable contribution in bridging the gap between 
the theoretical and practical in the analysis of the data. 
Finally, the writer acknowledges his appreciation to Dr. Harding 
B. Young for his untiring guidance, invaluable advice and encourage¬ 
ment in the preparation of this thesis. 
ii 
TABLE OF CONTENTS 
Page 
A C KNO rtlEDGMSNT ii 
LIST OF TABLES iv 
Chapter 
1. INTRODUCTION  1 
Purpose of the Study 
The Problem 
Significance of the Study 
Limitation of the Study 
Definition of the Subject 
11. A BRIEF REVIEW OF THE LITERATURE  8 
111. THE PREPARATION OF TERMINAL HIGH SCHOOL BUSINESS STUDENTS 
FOR TODAY'S CHANGING BUSINESS WORLD  25 
'Why High School Students Select A Business Education 
Program 
What Business wants 
Opinion of Business Leaders 
How the Business Teachers Feel about the Students They 
Are Receiving 
Changes in Business Occupations with Implications far 
Preparation of High School Business Education Students 
IV. THE CURRICULA 45 
The Role of Education 
Factors That Should Be Considered in Curriculum 
Development 
Formulation and Aims of the Business Education 
Curricula 
What Subjects Should Be Included in the Business 
Program 
V. SUMMARY AND CONCLUSIONS 61 
APPENDIX 70 
BIBLIOGRAPHY 75 
LIST OF TAELES 
Table Page 
1. Factors Checked by Participating Students as Their 
Reasons for Chocsing a Business Education Program ... 28 
2. Knowledge of Students Concerning Business Education ... 31 
3. A Combination of Positions and Skills for Them as 
Given by Businesses  36 
4. The Growth of Clerical Workers from 1940 to I960 and 
the Projected Statistics  43 
5. High School Graduates Hired for Clerical Work by the 
Equitable Life Assurance Society of the United 
States, oan Francisco, California  44 
6. Curriculum of Samuel Howard Archer High School  46 
CHAPTER 1 
INTRODUCTION 
Purpose of the Study 
It is the purpose of this paper to point out the importance of 
the role of business education and to make an appeal to the adminis¬ 
tration, counselors, teachers, parents, and students not to neglect 
this vital segment of one's secondary education. 
The Problem 
The problem of this research grew out of the overall task of 
preparing terminal business pupils of ability for job competence. It 
is a most difficult and complex problem for high school business 
education teachers to recruit, or attract, terminal business education 
students of ability who have interest into the business education 
department and the training of them for jobs in the businesses of the 
community. 
The business education departments in many of the Atlanta Schools 
have traditionally been misused for mediocre students and those with 
no interest in business courses and schedule problems. It has been very 
difficult to determine where the fault lies. It appears that it has just 
been the traditional thing to do. Today, high school business education 
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teachers find themselves in a perplexing situation as they attempt to 
attract bright students and develop a good business education program 
to prepare students for jobs upon graduation from high school, or for 
additional training in business schools or colleges. The departments 
are not by any means being optimumally used. This not only appears to 
be the situation in many of the schools in the Atlanta Public School 
System, but nationally. 
Doris M. Thomas starts an article in The Balance Sheet in this 
manner: HI feel like giving up! How can I raise my standards of 
achievement, as business educators say I should, when all I'm getting 
in my classes these days are the low achievers? All the bright students 
are being steered into strictly academic courses. The business depart¬ 
ment has become just a dumping ground!11 She goes on to say, "This seems 
to be the situation all over the country. Business teachers complain 
that their departments are not drawing their fair share of the brighter 
students."’*' 
It is the writer's conviction that pupils should be trained in the 
field of their interests; all fields can use pupils of ability. Business 
and industry also need high caliber leaders, especially if our nation is 
to keep pace on the economic level. As Mason observes, "At the present 
time approximately 40 percent of the total labor force is engaged in 
some form of business activity. Forecasters predict that by 1970 
clerical and professional business workers will increase 30 percent 
over the present number."^ What are we, as high school business 
■*Uoris M. Thomas, "Are You Attracting Bright Students?" The 
Balance Sheet. XXXX11 (May, 1961), 398. 
^Louis D. Mason, "Business Education Offers Something of Value 
to All Pupils," The Clearing House. XXXIX (September, 1964), 51. 
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teachers, to do for business pupils who will not go any farther than 
high school to help them to become employable? 
It is demoralizing for business teachers to even have the equip¬ 
ment to do the job, but not the materials with which to use it. Many of 
the good students attracted to business education are lost before 
completing necessary courses because many take courses required to go on 
to college and their schedules are so full of the academic courses that 
there is no room in their schedules for any more business courses. And 
most of these students with college preparatory diplomas do not make it 
to college, but end up without employable skills upon graduation or 
in business school anyway. 
The writer is not saying that there is no place in the vocational 
business education program for the varied needs of all students—the 
above average, the average, and the marginal. He is only saying that 
all high school students should be properly guided into the area of their 
interest if it is felt that they can benefit from it. The business 
curriculum should be developed to help any interested student who can 
benefit from the program. Some slow pupils are interested in other areas 
than business and some bright pupils are interested in business. 
The basic working hypotheses of the study were formulated to test 
the optimum use of the business departments in the Atlanta High Schools 
in the training of interested terminal high school business students. 
Hypothesis 1. Many uninterested students are enrolled in 
business education courses. 
Hypothesis 2. Many business departments are not meeting the needs 
of many terminal high school students. 
Hypothesis 3. Ho good system for the selection of interested 
students exist in most of the Atlanta Schools. 
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Hypothesis 4. Guidance is almost completely lacking for recruiting 
interested terminal high, school business students. 
Hypothesis 5. The curricula in the Atlanta Schools need revising 
in order to meet the needs of tenninal business students in this day 
and time. 
Hypothesis 6. Tenninal high school graduates who have had the 
proper courses in business education are employable upon graduation. 
Hypothesis 7. Many students of ability who are interested in 
business education are misguided into college preparatory courses. 
Hypothesis 8. Some business education courses are an important 
segment of anyone's general education. 
Significance of the Study 
Business education is an important part of our educational system. 
A good plan for the selection and training of pupils in business 
education in the high schools is more important today than ever before 
because our society continues to grow more and more complex. There is 
a great need for common business knowledge and skills as well as skills 
for jobs. The writer feels that such a much needed plan does not exist 
in the Atlanta Public School System. 
The significance of this study rests in its value to curriculum 
planning or curriculum revision for the training of terminal high-school 
business pupils for jobs now and in the future. This study is also 
intended to be of resource value to high school business teachers of non¬ 
terminal as well as terminal business pupils in that it will set forth 
some guidelines for everyday training for common business knowledge 
and skills 
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Limitation of the Study 
Although it is felt that this problem is national in scope, this 
research will be limited to the Atlanta Public School System and the 
Atlanta business community except when reference is made in order to 
make a point clear, or an exançle is given. 
The data for this study were obtained from classes of high school 
business pupils enrolled at Samuel Howard Archer High School, an Atlanta 
School, through the use of the group questionnaire technique. Materials 
were also obtained from library research and the Atlanta high school 
Negro business teachers. The Atlanta teachers were interviewed by tele¬ 
phone. Recommendations were also obtained from some of our local busi¬ 
nesses pertainipg to training of terminal high school business students. 
The questionnaire technique was employed in obtaining recommendations 
from business leaders as to the type of training, or necessary skills, 
they felt terminal business students should possess as beginning workers. 
The first step was to collect data and information from the above 
mentioned sources. In the second step this data were studied, weighed, 
and evaluated. Applications were formulated, conclusions drawn, and 
recommendations were made as the third and final step. 
Definition of the Subject 
Vague terminology is one of the greatest problems in discussions 
of teaching. Some of this is inevitable, because education is concerned 
with human beings; and each human being has a mind of his own and is 
anything but specifically one thing or another. It is therefore 
necessary to define the term "business education" as used in this paper. 
On the secondary school level there is considerable difference 
of opinion as to the meaning and use of the expression of this term. 
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General education is thought of as a life-long process of adjustment 
of the individual to his physical and social surroundings. Business 
education, tnerefore, must he thought of as the adjustment of the 
individual to his business surroundings. Tonne defines business edu¬ 
cation as, "A type of training which, while it helps to achieve all the 
aims of education at any level of learning, has for its primary objective 
the preparation of students for entrance upon a business career; or 
having entered upon such a career, to render more efficient service 
therein and to advance their present levels of employment to higher 
levels.11 ^ 
As used in this paper business education is the specialized 
preparation of students for specific business careers such as bookkeepers, 
clerks, stenographers, and general clerical work. This definition of 
business education, however, does not imply that this is the sole 
objective of business education. It also serves to build a foundation 
for advanced study, and is a part of one's general education to prepare 
him to live and act intelligently in today's vastly complex world. 
Other terms used in this research are defined as follows: 
Business educator refers to the teacher of business courses on the 
secondary level. Terminal business pupils are those enrolled in busi¬ 
ness courses for the preparation of business careers who will finish 
high school and stop without additional formal training. Dame and 
Brinkman define budiness curriculum as follows: "The business education 
curriculum consists of that group of related, occupationally focused, 
and general education subjects, systematically arranged, which are 
■^■Herbert A. Tonne, Principles of Business Education (hew York: 
McGraw-Hill Book Co., 1961), p. 8. 
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prescribed for graduation and for possible certification in a field of 
business placement.11 ^ This definition is a good detailed definition and 
is related to the one the writer shall use. The curricula is the outline 
of courses to be taken on the secondary level. And the ousiness 
curriculum is the program of studies which business pupils are expected 
to follow. 
lj. Frank Dame and Albert R. Brinkman, Guidance in Business 
Education (New Rochelle, N. Y. : South-Western Publishing Co., 1961), p. 5. 
CHAPTER 11 
A BRIER REVIEW OF THE LITERATURE 
Many Business journal articles, some significant research efforts, 
and, in comparison with other fields, a small number of books have been 
written concerning business education in the public high schools. Most 
have been done on the college level, by college professors. Yery little 
has been done on the high school level—by high school teachers. 
Several associations publish books or periodicals. The EBTA and 
the 1IBTA publish a joint yearbook, The Anerican Business Education Year 
Book. The Commercial Education Association of the City of New York 
publishes a yearbook, several of which have had far more than local 
distribution. Some of the most outstanding and highly publicized 
business education journals are: 
The Balance Sheet, not connected with associations in the field 
of business education, first issued in 1919 and distributed free of 
charge to all business teachers, is published by the South-Western 
Publishing Company, and is the largest single means of news and liter¬ 
ature of interest to business teachers. 
The Business Education World is another journal not connected with 
associations in the field of business education. It covers all aspects 
of business education. It is published by the Gregg Publishing Company, 
as the business education division of the McGraw-Hill Book Company. 
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The Journal of Business Education, which was 'begun under the 
leadership of Earl W. Barnhart and first named the Journal of Commercial 
Education, probably gives the most independent opportunities for the 
discussion of issues in business education because it is connected with 
no publisher or association. 
The Business Forum is a journal published by the National Business 
Education Association, A Department of the National Education Association. 
The Vocational Guidance Quarterly is a national magazine concerned 
with jobs and training, and occupational outlooks for skills. This is 
not a business education magazine, but some of the articles do pertain 
to business education. 
The Clearing House is a journal for junior and senior high schools. 
It is published by Fairleigh Dickinson University Press. This journal 
contains articles written on good practices, interesting experiments, 
research findings, or new slants on persistent problems in education. 
Many of these articles are written on business education. 
Some of the more significant articles in the last few years which 
relate to the research of this paper were contributed by the following 
authors: Conover, Satlow, Dotson, Selden, Mason, Sandham, Maze, Spring, 
Jones, Onorato, Catherine, Lloyd, Johnson, Coates, Henderson, Yfarmke, 
Crawfis, Meyer, Krawitz, Porter, Gilliam and Burras. 
On the issue of misusing the business department for slow learners, 
Canover in his article, "Business Education, Too, Should Have Its Lunicks," 
deals with the utilization of all the resources of our students, and not 
just exaggerated "selected" areas of the total secondary school program, 
on the sciences, on the mathematics, and on the foreign languages. He 
says that there is a place in business for workers of all abilities. 
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It is our responsibility to develop this potential. To accomplish this 
objective, he suggests flexible curricula geared to challenge each 
student to the highest attainment of which he is capable in any field 
of endeavor. He also suggests a combination of very flexible vocational 
curricula to challenge and prepare students of widely varing interests 
and abilities not only for various business opportunities, but instruction 
which will contribute materially to the general education of all students.^ 
Satlow points out some of the discriminatory practices of counse¬ 
lors against the business department of high schools. Many complaints 
of business teachers are enumerated in his article. Some report dis¬ 
criminatory practices even in the adjustment of student programs at the 
end of the first year. When a student who is enrolled in business courses 
obtains good grades, he is automatically shifted to the academic curric¬ 
ulum; when a student in the academic curriculum does poorly, he is shifted 
into the commercial curriculum. 
This "dumping ground" philosophy of automatically transferring 
failing academic students in the business courses does great harm to the 
department in many ways and thus brings about second-class citizenship 
status for business education.^ 
Mr. Dotson in his article, "A Proper Balance in Education and the 
Conant Report," points out the need for balance in education as shown by 
the shortage of office workers, which depends on the high schools to 
provide the entire business education background for the great majority, 
■*-Hobart H. Conover, "Business Education, Too, Should Have Its 
Luniks," The Balance Sheet, XXXX1 (May, I960), 394. 
^David Satlow, "What Can We Do About Misguidance?" The Balance 
Sheet. XLV1 (November, 1964), 117. 
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the Wright Aeronautical Corporation of Cincinnati during World War 11 
which seemed to he able to get enough technical employees to produce 
airplane engines but never was able to build an adequate staff of office 
personnel, and the statistics compiled in the spring of 1958, which 
indicated that the engineering graduates of colleges were finding it 
difficult to obtain jobs. 
He criticized Dr. Conant's exclusive list of subjects for the top 
students of ability. And states that this exclusive list of subjects 
could not hold the interest and meet the needs of all superior students 
nor would it preserve the educational balance required in our economy. 
He asks: What are we going to do in the future with all these 
scientists who are being pushed through the high schools and into 
colleges? Who is going to do the office work? The shortage is nation¬ 
wide. This push for more academic subjects will only accentuate an 
already bad situation.^ 
Selden reminds us of the needs served by business education. He 
emphasized that training offered in business education is directly re¬ 
lated to the manpower needs of the nation. Approximately seven clerical 
persons are needed to record, coordinate, and report information to 
provide guidance for each professional employee in the scientific and 
technical field. 
He further asserts that the scope of office work is such that it 
can include a considerable ability range. Some clerical occupations are 
routine and quite simple, others are extremely complex and require the 
highest of abilities. 
^•Verner Dotson, HA Proper Balance in Education and The Conant 
Report,11 The Balance Sheet, XXXX1 (ïovamber, 1959 )t 100. 
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Present activities and. projections indicate: office automation 
tends to increase the office staff according to studies of the U. S. 
Department of labor and other agencies, office work (administrative- 
clerical) is the second largest occupational group in the military 
service, and in the missle industry 20 to 25 percent of the employees 
are office workers.^ 
Mason argues in his article against the absorption of a majority 
of the able students into full programs of straight academic subjects 
in anticipation of attending college. He stresses the point that not all 
young people can be scientists or engineers, nor will all of our students 
be able to attend four-year degree-granting colleges. 
This article points out some of the values of business education 
to commercial and non-commercial students as: the need of business skills 
for the rapidly increasing demands for large numbers of people who possess 
specific business skills and knowledges to meet the changing requirements 
and demands of business jobs, for building foundations for advanced study 
in the area of accounting, marketing, etc., equipping the above average 
ability student for future study, equipping students for personal business 
economic eroblems that will confront them in the years after graduation, 
and equipping non-commercial students with skills like typing for personal 
use and part-time jobs. All the evidence from present circumstances 
indicates that business education is a vital cog in the machinery of 
secondary education.^ 
^-William Selden, "Business Education and Implications for Future 
Growth," The 3alance Sheet, XLV1 (October, 1964} 60. 
^Louis D. Mason, "Business Education Offers Something of Value to 
All Pupils," The Clearing House. XXXIX (September, 1964} 51. 
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Dorothy Sandham gives as one of her reasons why hoys don't take 
business courses as the stigma attached to business courses because of 
the misuse of them as dumping grounds for slow learners and general 
misfits. Of course, she goes on to give other reasons as: subjects are 
often too diverse to prepare future businessmen, failure of teachers to 
make the courses the truly attractive, fascinating courses they should 
be, and teachers not really teaching meaningful subject matter because 
they are often too far removed from business themselves.-*- 
On the subject of the place of business education in the junior 
high school, Haze considers the following as comprising the philosophi¬ 
cal basis for business education in the junior high school: (l) personal 
business objectives, which trains for successful management of personal 
business affairs, thereby contributing to the attainment of a full, and 
ultimately a more free, life; (2) consumer business objectives, which 
seek to prepare youth to satisfy his unlimited wants by means of the 
limited resources available to him; and (3) the social business objec¬ 
tives, the comprehension of the economic significance of choices among 
alternatives. He further asserts that the function of business are 
prevocational, exploratory and choice-making.^ 
The business curriculum should change with the changing business 
community. Marietta Spring urges the use of community surveys conducted 
by business teachers as an invaluable aid in revising the business curric¬ 
ulum for vocational training and in installing new equipment in the 
^Dorothy H. Sandham, "ïïhy Don't Boys Take Business Subjects?" 
Business Education World. XL1V (October, 1963\ 20. 
^Clarence Maze, "Philosophical Basis for Business Education in 
the Junior High School," The Balance Sheet. XLV11 (October, 1955), 60. 
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classroom in order to keep the business department in the high school 
abrest with the present-day needs of modern business in the community. 
The following surveys are suggested: survey of high school 
business graduates, to show whether high school business graduates are 
able to secure jobs in their local communities and the training necess¬ 
ary for these jobs: and survey of occupations, which may show the titles 
by which occupations are known, minimum requirements for employment, 
salaries, opportunities for advancement, and the like. She further 
suggests surveys of droupout students, and surveys of business students. 1 
Adaline Jones in her article, "Implications of the Rapidly Develop¬ 
ing Computer Technology for Data Processing Managers," makes clear the 
implications of change in the labor market brought about by the computer. 
The changes in the kinds of occupations, as well as the requirements for 
employment in these occupations, are and will be critical problems to be 
faced in the future by workers themselves, and institutions of learning 
to prepare these workers to meet the demands of a labor market that is 
always in a state of change. 
Jones lists twenty-seven occupations in business education avail¬ 
able to persons with no work experience and with little or no education 
or training beyond high-school graduation. Some of these occupations 
provide more employment than others.2 
Mary Jean Onorato's article deals also with the changing and 
emerging occupational patterns within the field of automatic data 
processing, and the little, if any, significant leadership toward 
■^•Marietta Spring, "Conmunity Surveys Help the Business Teacher," 
The Balance Sheet, XLV11 (December, 1965), 151. 
p 
Adaline D. Jones, "Implications of the Rapidly Developing Com¬ 
puter Technology for Data Processing Managers," Journal of Business 
Education. XXXX (April, 1965), 295. 
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embracing it in the secondary school business curriculum. It is believed 
that failure to adjust curriculum to the realities of a computer tech¬ 
nology can but lead to oblivion. 
Two of the critical requirements of business teachers are: (l) He 
must assume leadership in initiating and justifying recommendations for 
new areas of study in business education. (2) He must adjust the 
emphasis and content of existing courses in light of total business 
program objectives.! 
Sr. M. Catherine, from her survey of company officials in 
Milwaukee, points out how high school graduates and other beginning 
employees are very likely to feel the impact of the use of data 
processing equipment, and suggest that those taking jobs open to high 
school graduates have a superior academic record (a B average or better). 
Suggestions made in regard to curriculum and preparation are 
summarized as follows: (l) The long-range effect of electronic data 
processing should be felt most strongly in the fields of bookkeeping 
and accounting. (2) The business education curriculum should be expanded 
to include a one-semester course in basic data processing technique. 
( 3) A card punch course on the senior-year level could be valuable. 
(4) Mathematics is a most important subject. (5) The basic bookkeeping 
course is still needed. (6) English courses are very important. (7) 
Office machines courses are practical and helpful. (8) And those enter¬ 
ing the field must be creative thinkers and be capable of applying this 
creativity to the solution of problems related to their work.2 
^Mary Jean Onorato and Jack Yven, "Business Teacher Leadership in 
ABA Curriculum Planning," Business Eorum XIX (February, 1965), 5. 
O 
Sr. M. Catherine, "What Does Automation Mean to Our High School 
Program?" Business Education World XL1V (June, 1964), 22. 
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In order to attract or guide interested students into the business 
education department, students, teachers, administrators, counselors, 
and parents need to be educated on the subjects. These persons can be 
very influential in helping to expand the business department. Selden's 
article, "Business Education on the Air," presents an idea to be used 
to induce understanding of business subjects. He introduces the public 
to business education in the public schools in the form of questions and 
answers for a radio script. The questions asked are the following: Are 
bookkeeping, typing and shorthand the only courses in business education? 
How does business education relate to the manpower needs of the nation? 
Hany students, soon after completing high school, go into the armed forces. 
Is there a need for clerical skills in the military service? Is busi¬ 
ness education different from other fields of vocational education. The 
answers are given and discussed. 1 
Lloyd lists many ways of giving business courses a boost. This 
is done through publicizing, expanding and creating interest in the 
business department through such means as: making students so proud of 
what they are doing in class that they tell everybody about it, letting 
students share in the planning of the courses so as to feel they are a 
part of it, having the business department to issue a newspaper, 3- or 
4- page duplicated publication, playing up class activities in the 
department such as typing tests and bus trips, sponsoring contests 
between teachers based on class averages v/eighed with handicaps which 
^William Selden, "Business Education on the Air," Business 
Education World XL1 (Uay, 1961), 13. 
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give even the poorest class a chance equal to the best, machine shows, 
and other interest creating activities.^ 
Margaret Johnson suggests that business teachers and parents work 
closely with the guidance counselors to select interested students to 
the business education department in order to graduate students in 
business education to take advantage of the growing needs for clerical 
jobs. Teamwork is urged. She attests that business teachers have long 
recognized the need for business courses as part of each student's 
education. She urges them to provide guidance counselors with written 
materials from the business department in order to keep them well 
informed of up-to-date and modern activities going on in the business 
department. Guidance counselors have the responsibility for the total 
guidance program in the whole school and many avenues of career 
preparation to consider in counseling youngsters. Obviously, they would 
not be as acutely aware of activities going on in any one department 
as the teachers themselves in the particular department. 
Since the advent of automation the need for clerical work has 
increased. Business teachers must have first-hand information on the 
changing requirements of business in order to keep the guidance counse¬ 
lor up-to-date on the vocational values of business education. She 
sums up her article by saying that since both parents and counselors 
play such an important part in influencing young people, business 
educators are overlooking an inqportant sphere of influence if they 
fail to utilize every possible means of communication.2 
■'•Alan C. Lloyd, "Boosting Business Courses," Business Education 
World XL111 (June, 1963), 22. 
p 
Margaret Johnson, "Let's Educate Guidance Counselors and Parents," 
Business Forum XX (October, 1965), 9. 
1? 
Coates looks at and weight clerical jobs for high school graduates 
for the latter part of the 1960's with implications for guiding students 
into the right courses to prepare them for these occupations. He devises 
means by which counselors can assist students. One of the means he 
explains in his article is one by plotting occupational interest inven¬ 
tory and different aptitude scores to make a profile. Prom this graph¬ 
ing of the primary interests and aptitudes it is possible to point to 
the higher portions of the graph and identify those peaks with broad 
occupational families. Counselors, teachers, and parents are urged to 
avail thgnselves of the opportunity of getting information to guide 
children properly. 
It is pointed out that clerical and sales occupations offer many 
jobs and opportunities to high school graduates—especially those who 
have studied typing, bookkeeping, and related courses. In summary, he 
states that despite what we read about automation, the labor department 
states that in the future clerical employment is likely to rise owing to 
the same factors that have brought about previous increases. We need 
only to introduce the student to this opportunity. 
Henderson's article is about John Marshall High School, a most 
comprehensive high school in Richmond, Virginia. The curriculum has 
been widened, lengthened, and adjusted in an attempt to offer subjects 
that will better prepare all students for further growth either on the 
job or in future study. 
Fifty-five percent of the students go to college. Most business 
students are recruited from the 45 percent of graduates wrho do not go 
^Charles R. Coates, "The High School Counselor Looks at Clerical 
Occupations," Journal of Business Education. XXXVLL (April, 1962). 285. 
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to college directly from high school. The business department is a 
most comprehensive department offering three areas of specialization— 
stenographic, bookkeeping, and clerical practice. General business is 
opened to any student who chooses to take it. There are double periods 
for some subjects. The schedule is very flexible. This article tells 
of the many programs the business department offers, the enjoyable 
activities outside the classroom, and the many methods used by the 
department to build, publicize, and draw students into the department. ^ 
Russell feels that the two-fold function of business education is 
informational and vocational, and business education, along with other 
vocational areas, has a definite responsibility in helping train students 
for employment. The important and difficult problem is to get them 
properly advised and enrolled in the type of work where they have the 
interest and aptitude to succeed. And we must do a better job in this 
area if we are to improve our training of business education students 
for employment.^ 
Whether slow learners should take business education courses or 
not lias always been an issue. Wazmke thinks that a special program 
should be set up in the business department to take care of slow learners 
and droupouts who are interested. He explains how Dixie Hollins High 
School in Pinellas County, Florida, has demonstrated this. He refers to 
the decrease in the droupout rate nationally from 75 percent in 1930 to 
l-Madge A. Henderson, “Profile of the Business Department in A 
Comprehensive High School," Business Forum. XIX (January, 1965), 13. 
^R. B. Russell, “Business Education and Vocational Preparation," 
Journal of Business Education, XXXX (May, 1965), 337. 
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only 30 percent in 1965 as the awakening giant who has increased the 
school population and for whom we must plan carefully and provide a 
broader program. 
Crawfis says that it is thought that most people believe that any 
student who can profit by the experience should be permitted to take 
business courses. Much depend on whether he wants to learn and whether 
the teacher can help him want to learn. Each of these students, however, 
should have a tailor-made curriculum to meet his individual needs so that 
he can obtain maximum opportunity to develop his particular potentials. 
He cannot afford to waste time on subjects which will be of little or no 
value to him. 
He goes on to say that jobs are available for slow learners, but 
the percentage of jobs in business available for the best of them are 
becoming lower each year. It is predicted that the rate of increase in 
office employment will continue at an extremely high level. And many 
jobs directly connected with automation are so routine and boring that 
many intelligent persons don't want them.^ 
Meyer feels that the slow learner is a problem in business 
education, and the curriculum is not designed for him. He emphasizes 
individual teacher adaptation of his methods and approaches to the 
situation he faces.3 
^Roman F. Warmke, "Business Education and the Slow Learner—'An 
Awakening Giant,"1 The Balance Sheet. XLV11 (November, 1965), 104. 
^Janice E. Orawfis, "The Slow Learner in Business Education," 
Journal of Business Education, XL1 (November, 1965), 65. 
3Dale Meyer, "Basic Business and the Student Who Is Not Academ¬ 
ically Talented," Business Forum. XIX (March, 1965), 7. 
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Myron J. Krawitz in her article, "What Happens to Reluctant 
Learners," tells of an experimental class which was set up, called 
Clerical Office Practice, for reluctant learners, more or less 
extroverts, with a variety of problems. The students were highly 
motivated in different ways and given recognition and responsibility. 
The follow up showed that the greater percentage of them got good cler¬ 
ical jobs and did a good job with them with the skills from the course. 
A very small percentage of them were unemployables. 
Francyne K. Porter in her article, "Why Do Business Students 
Need So Much Retraining?11 disagrees that high school business students 
are employable upon graduation, and lists three kinds of abilities as 
lacking: (1) skill, and the application of skill, in the language arts: 
(2) ability to relate background studies to realistic situations involving 
the purpose of private enterprises and its objectives on the economic 
structure; and (3) the ability to assess correctly their own personal 
capabilities and proclivities in relation to what the business world will 
expect of them and what they are prepared to give. 
It is felt that the business department is failing the terminal 
student. Much of the fault lies not with the business courses themselves, 
but in the unprepared student the teachers of business courses are 
expected to teach.2 
Gilliam points out in his article, "Wanted! A Basic Business 
Curriculum Pattern," the lack of definite curriculum patterns in the 
•‘■Myron J. Krawitz, "What Happens to the Reluctant Learners?" 
Business Education World. XL1 (June, 1961). 18. 
2prancyne K. Porter, "Why Do Business Students Heed So Much 
Retraining?" Business Education World, XL11 (December, 1961). 14. 
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various subject matter divisions. He feels that an unorganized and end¬ 
less variety of courses exist which lead to overlapping and proliferation. 
He believes that a logical, organized approach can best be achieved 
through the development of a specific curriculum pattern. The main 
steps he outlines in developing this curriculum pattern are: identifying 
clearly the courses that form the nucleus of the basic business area, 
determining the specific purpose and objectives of each business course 
and et cetera. It is suggested that teachers work in groups and write 
their own programmed units of instruction. 
Burras is concerned with the working togetherness of business 
teachers and businessmen in the community in preparing students for 
jobs in the community. He emphasized that there should be periodic and 
continued interaction of the business teachers and the businessmen in 
the community, and mentioned various ways by which this could be accom¬ 
plished such as; membership in service organizations, participation on 
a Business Advisory Council, visits to industry, work experience, and 
inviting businessmen to speak to business classes. He adds that the 
exchange of ideas and information with businessmen adds reality and 
motivation to classroom teaching. And classes can be provided with a 
valuable source of first-hand information from businessmen speaking to 
them.^ 
In books in print for 1965, only thirty-eight books are listed 
under business education. It is not claimed that this list is all-in¬ 
clusive not by a.ny means, nor that all of the books listed is concerned 
Ijohn C. Gilliam, •'Wanted! A Basic Business Curriculum Pattern, " 
Business Borum. XX (October, 1965), 22. 
^Darrell V. Burras, "The Business Teacher and the Business Community," 
Journal of Business Education. XXXV11 (January, 1962)- 149. 
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with the subject of the role of business education in the preparation of 
terminal students of ability and interest. But a glance at some of the 
titles points up the fact that not enough thought has been given to this 
problem. The books listed which are closely connected with the business 
education programs on the high school level are: American Management 
Association, Education for Business. 1963: Business Schools and Economic 
Growth. 1963, by Floyd A. Bond; Business Education for Competence by 
Thomas H. Carrol; Exploratory Course in Business Training. 3rd ed,, 1956, 
by John Dame; NEA, Administration and Supervision in Business Education. 
1965; National Business Education Association, Business Education in the 
Expanding Secondary School. 1963; National Business Education Association, 
New Perspective in Education for Business; National Business Education, 
Offense and A Defense for Business Education. 1961; National Business 
Education Association, Recent and Projected Development Affecting Business 
Education and Principles of Business Education. 3rd edition, 1961 by 
Herbert A. Tonne. 
Tonne's book is used as the basic textbook in some of the business 
education programs on the college level. Presently, it is the basic 
textbook, on the graduate level, at New York University. This reference 
goes into detail on curriculum planning for business education. It 
expands on job training for business, the changing occupational life, 
techniques in developing courses of study, the business program for a 
high school, and curriculum evaluation. It contains sample curricula 
of business education programs of high schools from various sections of 
the country. 
Principles and Problems of Business Education by Nolan and Hayden, 
1958, is another good reference on business education. This book traces 
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the development of business education from 1823, two years after the 
first American high school was established in Boston, to problems ahead 
for business education. Much is given on occupational changes and the 
changes in objectives, and the lagging curricula. 
Business education for personal use is also stressed. The need 
for testing and guidance in business education is expounded upon. 
Gruidance in Business Education by Dame and Brinkman, 3rd ed., 
is an effort to provide a quality program of education in the space 
age. Much is devoted to guidance and business education and the business 
curriculum. Many tests are recommended for recruitment purposes. 
Dr. Conant's report, a booklet entitled, "Dr. Conant Looks at 
American High Schools," widely publicized and distributed through the 
national Citizens Council for Better Schools, made recommendations at 
the completion of a study begun in 1957. He starts his report by 
recommending a required program for all high school pupils. He 
advocates that the top 20 percent be trained for college, and take four 
years of mathematics, four years of one foreign language, and three years 
of science. He recommends that the other 80 percent be enrolled in 
courses developing skills which are marketable directly on graduation. 
Some of the 80 percent left would, of course take business education. 
There have been several outstanding contributions to business 
education. Some controversial contributions such as Dr. Conant's, if 
his can be considered a contribution to business education. On the whole, 
however, the amount and quality of basic research is far from adequate. 
Dr. James Bryant Conant has made certain recommendations for high schools. 
His work is based on visits to 50 high schools. So his wnrk is based 
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pretty roach on what the colleges expect of high school graduates. And 
most research efforts, if not almost all, is done on the college level. 
We need more done on the high school level. Yfe need more to be done 
by high school teachers, people who have had the experience of working 
with students on the high school level. 
This present study is an attempt to add to the research efforts 
which have been contributed by such authors as Dr. Conant, Tonne and 
others. 
CHAPTER III 
THE PREPARATION OP TERMINAL HIGH SCHOOL BUSINESS STUDENTS 
FOR TODAY'S CHANGING BUSINESS WORLD 
In order to evaluate the Business curriculum in the Atlanta 
Schools to ascertain whether it is meeting the needs of terminal high 
school business students for employment upon graduation, it was neces¬ 
sary to determine the minimum training necessary for employment. 
First, a study was made of these students to determine what they 
knew about the business world—what type of jobs for which they were 
planning, the type of training they thought was necessary, and the skills 
they felt were necessary for job qualification. Second, a few of our 
leading businesses in the Atlanta area, both white and Negro, were asked 
about the type of jobs open to good business education graduates as 
beginning workers, the skills necessary for such positions, and 
suggestions for turning out employable graduates which they felt would 
help their companies. Third, the Negro business teachers were asked 
about the types of students they were teaching in the business depart¬ 
ments to determine if most of then were terminal students of ability 
interested in business careers. And, finally the curriculum of the 
Atlanta Public Schools was evaluated to determine if it is adequately 
meeting the needs for preparing business education students for jobs 
in the changing business world. 
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Why High School Students Select a 
Business Education Program 
The purpose of this study was to discover the reasons that moti¬ 
vate students to select Business subjects. A questionnaire was prepared 
and administered to 100 high school students in the business department 
at Samuel Howard Archer High School, Atlanta, Georgia. The enrollment 
in the business department at the time of the survey was slightly less 
than 200, excluding students in general business classes. (General 
business is given to all ninth graders who do not take world geography, 
whether they are interested or not). 
As a. teacher in the business department at Archer High School, 
and from working with these students studied, there is much the writer 
already knew' about the background of the students—where they live, the 
type of dwellings, the environment, socio-economic level of the parents, 
et cetera. The background of these students has a direct influence on 
the occupational choices of them. Almost all of than are terminal stud¬ 
ents. They know that they will not be able to go on to college or 
business school because of lack of finance. 
The group questionnaire technique was used. This technique was 
employed rather than asking questions open to the whole class in order 
to obtain unbiased answers from the students. The students were asked 
to read each statement carefully to themselves as the teacher read each 
one aloud to them and to select their answer(s) from the many choices 
that applied t.o their reason(s) for selecting a business education 
program. In some instances, students had more than one reason for 
selecting business courses. 
The student population of Archer High School generally, and the 
business education department specifically, consists of students about 
27 
9 8 percent of whom are culturally deprived, with almost all either living 
in government projects or sub-standard housing. As culturally deprived 
students are supersensitive, had the open-question technique been used 
many of the students would not have given honest answers in the presence 
of others. For example, the question regarding the inability to go on 
to college because of financial difficulties would not have gotten an 
honest response. And, of course, like any other students, some would 
have given answers they thought the examiner wished. 
Over half the students interviewed had definitely made up their 
minds on a career. About half of these, however, were not interested 
in the business education program; or had it as a second or third 
choice. They gave their reasons for having enrolled in a business 
course as having thought it was something different from what it is or 
it was already on their schedules and they simply followed their schedule, 
or they were unable to go to college upon graduation and the business 
subjects would prepare them for some job in the field of business. 
The information in Table 1 is a summation of the major reasons 
students selected business education courses. From those interested 
in the business education program, the findings revealed that the most 
influential reason for taking business subjects was the need for business 
knowledge and skills for vocational purposes. The reason, "I plan to 
teach business subjects," had less influence than any other reason, only 
one person wanted to teach business subjects. 
As a result of this study, it follows that one of the most 
important conclusions to be derived from this study is the fact that the 
reasons given by the students for taking business subjects are in accord 
with the objectives of business education. The vocational aim is still 
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Table 1 
FACTORS CHECKED BY PARTICIPATING STUDENTS AS THEIR REASONS 
FOR CHOOSING A BUSINESS EDUCATION PROGRAM 
To acquire skills necessary to become employable  54 
I will not be able to attend college after graduation; this 
course would prepare me for a good position 42 
More job opportunities are in the field of business   34 
I think an understanding of business is essential to modern living . 32 
I feel that I am better fitted for business than any other field . . 28 
I want to acquire speed and accuracy in typewriting and shorthand 
so I can put these skills to work where and when they are needed . . 28 
I had no specific reasons, but have taken business subjects with 
the hope of finding an area of interest 18 
I am taking business subjects for personal-use only  16 
Business education will equip me mentally, physically, and spirit¬ 
ually, so that I can take a competent and efficient part in our 
everyday life 12 
Typewriters, adding machines, calculators, and other office 
machines interest me, so I signed up for business in order to 
be able to use these machines 10 
I need more business information in order to assist my parents 
in operating their business  8 
I think business subjects are more interesting and/or are easier 
than academic 6 
My brother or sister took business courses  6 
Movies, television, magazines, portray work in an office as an ideal 
place to work 6 
A number of my friends are taking business subjects and I wanted 
to be in class with them 6 
I want to have prestige like other office workers  4 
I plan to teach business subjects  1 
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the major reason. Five of the six top reasons checked are vocational. 
These six reasons received about twice the number of votes cast for all 
the other reasons combined. 
Hanked number four was the reason, "I think an understanding of 
business is essential to modern living." It appears from the rank of 
this reason that in the near future the vocational aim might be super¬ 
seded by the nonvocational objective. Many of the students participating 
in the study were aware of the fact that a knowledge of business 
education designed to help them become intelligent consumers, was 
essential for modem living. Perhaps this reason alone helps to explain 
the increase in the enrollment of business classes. One of the main 
business courses the researcher feels should be a requirement for all 
students is General Business 1, which offers to the students the 
fundamentals of business for intelligent modern living. More will be 
said about required business courses in Chapter 3. 
This survey was conducted in the following classes: Bookkeep¬ 
ing, shorthand, typing, and office practice. The classes were about 
98 percent girls. The survey indicated that the few boys who were 
included in the study were not interested in the business program. 
Although the students in these classes have much freedom in selecting 
their program of studies while in high school, many of them do not know 
what subjects they w'ant or need to take, and just depend upon their 
homeroom teachers to prepare "just a schedule" for them to follow. 
Almost all the students who were interested in the business 
program had very specific reasons for pursuing a business career. 
There was evidence, nevertheless, to indicate that some students were 
selecting business subjects for very trivial reasons, such as wanting 
to be in the same class with their friends. 
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In Table 2, a breakdown is given of the survey designed to find 
out what the students know about business education—how they became 
interested and how they went about getting into the course; and what 
subjects they feel should be offered to help them achieve their desired 
goals. The questions are stated first. Below the questions are the 
answers "yes," "no," and "doubtful." The numbers to the right of these 
answers are the number of students giving the answers. 
About half the students had made up their minds on a career. 
Approximately half of this number was not interested in a business 
career. Their interest in careers differed widely. Those students 
who were interested in a business career became interested through 
different means. The majority appeared to have become interested in 
following the business program from taking a course in typing, and, 
again, a wide variety of other means. Many said they liked typing and 
were interested in taking that course only. Parential influence 
ranked second. About 23 percent became interested through their parents- 
Homeroom teachers played the third major role in getting about 18 
percent of the students interested. And the business education teachers 
were responsible for recruiting only about 11 percent. 
Out of a combination of all selections, in listing skills they 
thought were important in order to become employable in business, only 
key punch, speedwriting, IBM training, and switchboard operators were 
mentioned in addition to the courses already offered. The courses 
already offered are: G-eneral Business 1; Typing 1, 2, 3, and 4j 
Shorthand 1, 2, 3, and 4; Bookkeeping 1 and 2; and Office Practice 1 and 
2. Many of the students did not know what skills are important in the 
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SUABLE 2 
KNOWLEDGE OF STUDENTS CONCERNING BUSINESS EDUCATION 
1. Have you made up your mind on a definite career? 
A. Yes 
3. No ! * *. ! i * I 
C. Doubtful  
11. Are you now preparing for a Business career? 
A. Yes  
B. No  







111. I am preparing for a position as a: 
A. Secretary  28 
B. Typist-Clerk  16 
C. Bookkeeper 4 
D. General Clerk  4 
E. Other  48 
IV. I became interested in a business career through my: 
A. Parents  28 
3. Homeroom Teachers 22 
C. Subject Teachers  14 
D. Counselors 0 
E. Classmates  4 
F. Working with business machines 14 
G. Other   36 
V. I enrolled in this class I am in because 
A. I need the credit to graduate  2 
B. To acquire skills necessary to become employable 54 
C. I didn't; it was already on my schedule  8 
D. I thought it was something different from what it is 12 
E. The course was required for the business program 26 
F. I want an award, or certificate of proficiency . 2 
G. I wanted to be in this class with my friends . . 6 
H. Personal-use only 8 
VI. List skills you think are important in order to become employable 
Typing Bookkeeping Speedwriting Clerking 
Shorthand Key Punch Bus. English Office Practice 
Business Lath Filing Economics IBM Training 
Sv.ltchboard Operator 
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preparation of a job. Not only were a few students unable to list the 
courses presently offered in the "business department, "but, moreover, a 
few could not even list the business courses that they had already had. 
Many of the students depend upon their teachers to guide them and think 
for them. If they like the courses on their schedules, or like the 
teachers who are teaching them, they will follow the schedule without 
any thought as to what their objectives are. 
About half of the students interested in business careers are 
interested in becoming secretaries. This interest possibly accounts 
for the scarcity of boys in the business courses. The others are 
interested in becoming typist-clerks, bookkeepers, general clerks, 
switchboard operators, punch card operators, IBM operators, and a 
scattering of other business careers. 
What Business Wants 
Questionnaires were mailed to some of our leading businesses in 
the Atlanta area asking those in charge of interviewing and hiring of 
workers if many of the high school business education graduates are 
employable and, if so, to name a position or two a good high school 
graduate trained in the correct business courses would be able to hold, 
the minimum skills which would be expected of him in order for him to be 
of service to the company, and recommendations as to what could be done 
to help the business education program in a high school to prepare 
employable graduates. 
This study was undertaken to get a sampling of the skills certain 
businesses require of beginning workers in clerical positions, to 
attempt to identify skills being taught in the business classes at 
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Archer High School in order to determine whether the “business classes are 
teaching what “business requires for employment, and to seek recommen¬ 
dations for curriculum improvement. 
Some of the leading retail businesses in Atlanta contacted were: 
North Carolina Mutual Insurance Company, The Atlanta Life Insurance 
Company, Mutual Federal Savings and Loan Association, Citizen Trust 
Company (bank), Rich's, Sears, Roebuck and Company, Davison's Department 
Store, Veterans Administration, and Bell Telephone Company. The 
questionnaires were sent to white and Negro businesses in order to get 
a sampling of both. Negroes today are getting positions at a rapid pace 
with many white firms which previously have been closed to them. It is 
important for Negro students to know what requirements are expected of 
them on these jobs on which they have been denied employment opportun¬ 
ities for so long. 
From the several businesses contacted in this survey concerning 
vocational opportunities for clerical workers and for suggestions to 
those considering positions in this field ran a common understanding 
through their statements of the great need for clerical workers with 
specialized skills. Four character traits were also considered impor¬ 
tant to advancement: responsibility, accuracy, the ability to think for 
oneself, and business decorum. 
The recommendations made by the businesses in regard to and 
preparation of high school business education graduates can be summarized 
as follows: It was felt that the business education curriculum should 
be expanded to include (l) a one-semester course in basic data processing 
technique, (2) comptometer training, (3) basic statistics, (4) IBM train¬ 
ing, and (5) business correspondence. They also recommended that the 
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business curriculum include the following courses, which are already 
included in the business curriculum of most of the high schools in 
Atlanta: (l) business mathematics, (2) typing, (3) bookkeeping, (4) 
business English, (5) dictation, (6) filing, and (7) office machines. 
There were other courses mentioned as helpful but not essential. 
A card punch course on the senior-year level was mentioned as 
valuable, as ther« are many openings in this field. As automated 
equipment becomes more complex, it would be to the advantage of those 
who plan to enter the field to have some background in data processing 
techniques, even on a purely theoretical basis. Also business mathe¬ 
matics was thought to be a most important subject for those who hope to 
find a career in this field. It was also felt that office machines 
courses are practical and help to introduce the student to the operation 
and use of those machines. 
In recent years the feeling has been expressed by those in edu¬ 
cation for business and others that courses like bookkeeping are becom¬ 
ing outdated because of modem equipment. However, businessmen who 
responded said that the bookkeeping course is still needed because ma¬ 
chine operators should know debits, credits, assets, liabilities, expenses 
and income. They also contended that office machine courses are pract¬ 
ical and help to introduce the student to the operation and use of these 
machines. The experience of being exposed to these machines is valuable 
to a student as it will help him to adjust to machines in an office was 
the general consensus of those who answered. 
Of all the businesses contacted only one felt that high school 
graduates were not employable under any conditions without additional 
training, certainly not for his business. He had this to say: "I shall 
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not attempt to trace the high school graduate's inadequate knowledge hack 
to the initial cause in the pattern of education that is being followed 
in our secondary school business courses. But of one thing I am certain: 
the students that the business curricula are presently turning out are 
unprepared to fit into any area of business endeavor without some sort 
of retraining somewhere—and sometimes even this is not profitable. And 
there is no question that the situation creates a problem of inçiosition 
on the rest of the office personnel, who bear the burden of the retrain¬ 
ing. About the only thing the beginning worker can do is serve as an 
errand boy." 
Table Number 3 presents a breakdown of positions given by the 
businesses and the necessary skills which high school graduates must 
possess in order to hold these positions. A general high school back¬ 
ground, of course, was stated as a prerequisite. 
There were duplications of positions named and the necessary skills 
for them coming from the contacted businesses. The table is made up 
from a combination of these. Some difference was noted among businesses 
as to necessary skills for the same positions. This is logical because 
a person holding a position in one company does not necessarily have the 
same identical duties as a person holding a similar position in a similar 
company. So, a combination of all the skills given by more than one 
business for one position is given for that position unless the skills 
are so diversified that one can reason that the duties are different. 




A COMBINATION 07 POSITIONS AND SKILIS POP THEM 
AS GIVEN BY BUSINESSES 
Businesses Positions Skills 












Savings and Loan 
Association 






Savings and Loan 
Association 
Teller Typing (25 wds. per min.) 
Elementary Bookkeeping 
Office Machines 





Clerk-Typist In addition to clerk- 
typist position above: 
Comptometer training 
Sneed with adding machine 
Bell Telephone Telephone Operator English 







Operation of calculator, 
Mimeograph machine, and 
IBM machine 
Typing (50 wds. per min.) 
Dictation (65 wds. per 
min. ) 
* Helpful But not essential 
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Opinion of Business Leaders 
Following is the opinion of two Business leaders from internat¬ 
ionally known firms who were asked for their opinion of vocational 
opportunities for clerical workers and for suggestions to those consid¬ 
ering positions in this field: 
The manager of Educational Service of the Electric 
Typewriter Division for International Business Machines Cor¬ 
poration, Mr. Millard Collins, had this to say: A knowledge 
of typewriting, dictation, and transcription techniques, 
bookkeeping or record keeping, and business arithmetic vail 
provide beginning office workers with more challenging oppor¬ 
tunities in the future. Office workers with these basic skills 
will be employable. 
Dr. Irene Place, Associate Professor of Business Admin¬ 
istration at the University of Michigan and former chairman 
of the Education Committee of the National Office Management 
Association, emphasizes that many clerical positions are 
available but that these jobs now require more extensive 
educational preparation on the part of the prospective 
employee. 
The modern office contains many new opportunities for 
young people, but the educational requirements for them are 
increasing in quality and quantity. The old-type clerical 
jobs where one did a little filing, a little typing, a 
little duplicating, and perhaps relieved the regular switch¬ 
board operator a few hours each day are no longer plentiful. 
In fact, clerical positions have been affected by automation 
and electronic data-processing more than any other office 
position. 
As offices have become larger and more mechanized, this 
type of specialization is necessary. There are fewer gen¬ 
eral clerks—jacks of all trades—than there ware in small 
offices of by-gone days.11 ^ 
How the Business Teachers Peel about the Students 
They Are Receiving 
The Negro business teachers representing all the Negro high 
schools in the Atlanta School System were interviewed by phone to 
^Estelle L. Fopham, Opportunities in Office Occupations (New York: 
Universal Publishing and Distributing Corporation, 1964), p. 31. 
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determine what kinds of students they were teaching and preparing for 
business careers. All the teachers interviewed were unanimous in their 
answers, and almost all of them answered emphatically before the questions 
were completed. The questions asked and the answers given follow: 
(1) Are all the students in the business department at your 
school interested in business courses? Answer, No. 
(2) Do you feel that many students of ability who are interested 
in business careers are misguided into college preparatory 
and distinctive diploma courses? Answer, Yes. 
(3) Do you feel that the business education department at your 
school to some degree is misused as a dumping ground for 
mediocre students? Answer, Yes. 
(4) Does your school have a good system for the selection of those 
students who are interested in the business education program? 
Answer, No. 
(5) Do you know of any of the other schools that have a good 
system for the selection of interested business students? 
Answers: No, doubtful, and did not know. 
Due to the unanimous answers, the other questions proposed in the 
interview did not pertain to the interviewees and were not asked. They 
were, nevertheless, as follow: 
(6) What system of selection is used for recruiting business 
students? 
(7) Do you feel that the business teachers are satisfied with 
this system? 
Changes in Business Occupations with Implications 
for Preparation of High School 
Business Education Students 
Many of the business teachers interviewed by telephone were eager 
to express themselves beyond the required responses to each question. 
They were unable to conceive of the idea of the business education 
department of any Negro high school not receiving its fair share of 
emphasis and students during this period of time, especially in the 
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Atlanta and other metropolitan areas. Some shouted vehemently that not 
only have more jobs connected with business been opened to Negroes as 
never before, unthought of just a few years ago, but more positions have 
been created through automation than we can find good minds to fill. 
More jobs in business education are advertised in the news media than 
jobs for any other one area. They continued that with attention focused 
on civil rights, education, jobs, et cetera; certainly emphasis should 
be placed on the preparation for these jobs. All respondents agreed 
that the majority of our Negro students do not go on directly to college, 
and are looking for jobs upon graduation with whatever skills they have 
to offer. 
One department head mentioned that the business education depart¬ 
ment at his school consisted mostly of girls, and a very high percentage 
of the boys go directly into the military service upon graduation from 
high school without having had one course in business education. He 
expressed the feeling that the military offers many clerical opportun¬ 
ities to boys, and that we need to train our students not only for some 
of the jobs that are opened to them now, but we should also train them 
to take advantage of the new career opportunities which are anerging. 
The business curricula for the Atlanta Schools are not adec[uately 
preparing students for jobs connected with automation is further certi¬ 
fied by business employers in their responses to a survey on employable 
skills of high school graduates as beginning workers. Many of the employ¬ 
ers mentioned that a one-semester course in basic data processing, basic 
statistics, comptometer ti'aining, and IBM training are some of the courses 
that should be added to the business curriculum which high school grad¬ 
uates in business education would find most useful as beginning workers. 
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Paul Pair deals with some of the new job titles in his article, 
"The Impact of Automation on Vocational Education," as he gives the 
following partial list of new joh titles as used in the annual salary- 
survey of the Data Processing Management Association: "Card-tape-converter 
Operator, Coding Clerk, Computing Analyst, Console Operator, Data Typist, 
Electronic Mechanic, High-speed-printer Operator, Keypunch Operator, 
Programmer, Project Planner, Supervisor, System Analyst, Tabulating 
Machine Operator, and Tape Librarian." He goes on to say, "We should 
introduce, at the earliest possible moment, a new course which might 
be called orientation course in data processing. Since a majority of 
our high school graduates enter the labor force at that time in their 
education, we have an obligation which we must not deny. Business 
teachers must not find themselves in the position as they present their 
traditional courses, of having their graduates return and ask,'Why 
didn't you tell me about all these new jobs and careers while I was in 
your class? 
The writer is not suggesting that all of the above job titles 
pertain to jobs available to high school graduates, although some of 
them do. The picture is given only to emphasize the changes in business 
occupations brought about through automation. However, a good foundation 
in business education courses is the right road to take on a journey 
toward some of the higher positions. 
Changes in business occupations are further pronounced in the 
classified advertisement in any metropolitan newspaper. There one finds 
listed hundreds of jobs, many of which did not even exist just a few 
-*-Paul Pair, "The Impact of Automation on Vocational Education," 
The Balance Sheet. XLV1 (November, 1964), 110. 
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years ago. For example, some of the jobs which did not exist in the 
field of business a few years ago advertised in The Atlanta Constitution, 
a local newspaper, are as follows: Accounting Machine Operator, Book¬ 
keeping Machine Operator, Computer Operator, IBM Operator, Keypunch 
Operator, and Programmers.^ This classified advertisement illustrates 
that nowhere is the rate of change more apparent or more rapid than in 
business. Technological changes have multiplied materials, processes, 
and products. An expanding population has multiplied demand. The very 
variety and complexity of operation, as well as increasing competition, 
have forced business to make use of the most efficient ways of keeping 
records, controlling inventories, billing customers, and carrying out 
many of the other functions that require record keeping and data 
processing. This growth in clerical occupations is evidenced by Table 
4. 
A look at such changes in business as mentioned in the preceding 
paragraph could suggest uncertainties in some areas in the business 
world—obsolescence of business training. Will the type of training 
employers, business leaders, and educators advocate giving our business 
students be obsolete in the 1970’s? Questions similar to these were 
asked fifty or sixty years ago and are still unanswered to a very great 
degree today. Present-day occupations served as evidence that automation 
has not decreased the number of jobs, although it is creating higher 
skills for these jobs. Statistics indicate that automation is creating 
more jobs rather than decreasing them. Over fifty years ago the auto¬ 
mobile replaced the mule and wagon. Many people thought at that time 
•^•The Atlanta Constitution. January 15, 1966, pp. 25-27. 
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that the "blacksmith, and many others who were engaged in occupations re¬ 
lated to the mule and wagon, was going to be thrown out of work. Today 
the blacksmith still has his job, along with many others, but he is 
known as an automobile mechanic—a position which calls for more skills 
than the blacksmith possessed. The automobile industry has not only 
employed many many more thousands of people than the horse and buggy 
but has created many more thousands of related businesses and jobs which 
came into existence as a result of the automobile industry. 
Selden further substantiates securities in business occupations 
when he states, "With the introduction of data processing some educators 
felt that the training in business education will not be as essential 
as formerly. Statistics indicate differently. Rather than reduce the 
number employed, studies of the U. S. Department of Labor and other 
agencies indicate that office automation tends to increase the office 
staff. The clerical and kindred occupations classification has been the 
fastest growing area of employment since 1900 and represents the second 
largest occupational group in the nation. Statistics provided by the 
U. S. Census of Population show the growth of clerical workers from 1940 
to 1960, and the projected statistics (1970 and 1975) have been estab¬ 
lished by the U. S. Department of Labor. Releases, other than those 
published by the U. S. Department of Labor, also have pointed out the 
need for an increasing number of office workers."! 
While the introduction of the computer is the most obvious change, 
it is not the only change in the business world. For example, mass 
marketing through supennarkets, chain stores, discount houses, and 
IWilliam Selden, "Business Education and Implications for Future 
Growth," The Balance Sheet. XLV1 (October, 1964), 51. 
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vending machines is bringing about a revolution which is just getting 
started for which we must prepare our students. 
TABLE 4 
THE GROWTH OF CLERICAL WORKERS FROM 1940 TO 1960 
AND THE PROJECTED STATISTICS 
1940 1950 1960 1970 1975 
Total 44,651,964 55, 692,340 61,455,572 80,500,000 84,600,000 
Clerical 4,382,300 6,954,440 9,306,896 12,800,000 14,200,000 
Percent 9.8 12.5 15.1 15.9 16.2 
Joseph H. Morrow in his article which concerned the growth of the 
Equitable Life Assurance Society of the United States, had this to say: 
"The projected rate of growth in white collar employment will be greater 
than for the workforce as a whole. There will be a shift, however, in 
the clerical job 'nix-more stenographers and receptionists needed, but 
fewer check sorters and inventory record clerks. Some new clerical jobs 
will come into existence to support computer programs." He goes further 
to state that "Ultimately, however, the introduction of computers will 
result in more jobs at higher levels (Planners, analysts, and program¬ 
mers—jobs which today require a college graduate) fewer jobs for 
beginning high school graduates." And finally he says, "By and large, 
clerical jobs which call for the use of some judgment, or ability to 
deal with people, cannot be automated. In this category are secretaries, 
and stenographers, bill collectors, claim clerks, and receptionists. 
To fill these and other clerical jobs there is still not only room, but 
demand for capable high school graduates." 
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TABLE 5 
HIGH SCHOOL GRADUATES HIRED FOR CLERICAL WORK BY 
THE EQUITABLE LIFE ASSURANCE SOCIETY 
OF THE UNITED STATES 
SAN FRANCISCO, CALIF. 
Year Number 
1956  685 
1960   665 
1961   654 
1962   702 
The table above shows the number of beginning workers hired, by 
the Equitable Life Assurance Society before and. after the installation 
of the computer. 
As the reader can see, Equitable is hiring just about as many 
new high school graduates each year as were hired in 1956, before the 
installation of the computer. However, with this growth, many more 
workers would have been hired without the installation of the computer. 
Equitable has a program for the training of high school graduates. 
This training is done on the company’s time and at the company's expense. 
Some of this training is taught on the job, some outside—usually by 
the equipment manufacturer. First, beginning workers are taught a 
specialized skill, which they are not expected to learn in school. 
Second, the skills taught in high school are improved. And, finally 
through a tuition refund plan, workers are encouraged to earn a 
bachelor's degree in some business area. 
■'■Joseph H. Morrow, "A Businessman Looks at Business Education in 
the High Schools," The Balance Sheet. XLY (Novanber, 1963), 106-7. 
CHAPTER IV 
THE CURRICULA 
Curriculum has been defined by Shuster and Ploghoft as "the learn¬ 
ing experiences which are sponsored and guided by the school."1 When 
we speak of the curriculum, the question of objectives, purposes, and 
functions must be at the very center of the situation. All the features 
of the curriculum—pupil activity, organization of units, methods of 
teaching, evaluating achievement, and requirements for graduation—are 
not discussed in this research. Only the framework for these activities 
for the business education department, the business education curricula, 
is the center of attention. 
The curriculum for Samuel Howard Archer High School is given on 
the following two pages. This curriculum is made up from the curriculum 
for the Atlanta Public Schools. Prom the curriculum, the reader can see 
that there are three types of diplomas given graduates—general high 
school, college preparatory, and the distinctive diplomas. To receive 
a general high school diploma, a student has only to pass the required 
courses and the so-called easiest electives. A student who receives a 
general high school diploma is not presumed to be college material. To 
receive a college preparatory diploma, a student must pass all the 
required courses, take a. foreign language for two years and certain 
^Milton E. Ploghoft and Albert H. Shuster, The Emerging Elementary 




CURRICULUM OF SAMUEL HOWARD ARCHER HIGH SCHOOL 
ATLANTA, GEORGIA 
Sequence for Scheduling 
General High School College Preparatory- Distinctive 
Diploma Diploma Diploma 
9th Grade 9th Grade 9th Grade 
Course Unit Credit Course Unit Credit Course Unit Credit 
(full year) ( full year) (full year) 
English 1 English 1 English 1 
Basic Math 1 Algebra 1 Algebra 1 
Gen. Science 1 Gen. Science 1 Gen. Science 1 
Gen. Business 1 2 Gen. Business 
1 
2 World Geog. 1 
Occupational G. 1 2 Language l Language 1 
Hmkg. 1 Shop l Shop 1 
Shop 1 Hmkg. l Hmkg. 1 
Phys. Ed. 1 
? 
2 
Chorus 1 2 Chorus 
1 
P 











Art Art Phys. Ed. 
10th Grade 10th Grade 10th Grade 
English 1 English 1 English 1 
Basic Math 1 Algebra 1 Algebra 1 
Gen. Biology 1 Bus. Arithmetic 1 Gen. Biology 1 
World History 1 Gen. Biology 1 World History 1 
Hmkg. 1 World History 1 Language 1 
















































Course Unit Credit Course Unit Credit Course Unit Credit 
(full Year) (full year) (full year) 
English 1 English 1 Engli sh 1 
Bus. English 1 Bus. English 1 Amer. History 1 
Amer. History- 1 Aner. History 1 Geometry 1 
Shop 1 Geometry 1 Chemistry 1 
Hmkg. 1 Chemistry 1 Language 1 
Language 1 


























12th Grade 12th Grade 12th Grade 
English 1 English 1 English 1 
Economics 1 2 Bus. English 1 Trig. & Alg. 1 
Aner. Gov't. 1 2 Trig. & Alg. 1 Amer. Gov't. 
1 
2 
Soc. Problems 1 Amer. Gov't. 1 2 Physics 1 
DursiEg 1 Physics 1 Economi cs 1 2 
Shop 1 3us. Ed. 1 Language 1 







Duty 1 2 Chorus 
1 
2 
Crafts Chorus 1 2 Band 
1 
2 
Chorus Band 1 2 Crafts 
1 
2 
Band Crafts 1 
? 
2 
Duty 1 2 
Phys. Ed. 1 2 Phys. Ed. 
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mathematics and science courses. The students prepare their own 
schedules and select the track of their choices guided by their home¬ 
room teachers. 
The curriculum for S. H. Archer High School is a good one. But 
the writer feels that the three types of schedules mislead the students, 
and more attention needs to be given to business education courses. 
Students on the general high school diploma schedule have a chance to 
take all the business education courses. It is very difficult for a 
student on the college preparatory track to get in all the business 
education courses. A person on the distinctive diploma schedule finds 
it almost impossible to take any of the business education courses. If 
he can work typing into his schedule, he is considered lucky. And from 
the arrangement of the three schedules, there is little incentive to 
take the business courses. Almost all bright students, and many of 
those who think they have a possible chance, want distinctive diplomas 
whether they are really interested in the courses required for a dis¬ 
tinctive diploma or not. Most of those who have tZae ability to earn 
distinctive diplomas will get on the schedule for them although they 
know they will not be able to go to college. And many of these 
students are interested in business courses and should get them but 
do not find room for them in their schedules. 
The Role of Education 
Definitions of education are almost as numerous as the authors 
who write on the subject. There is, however, an almost universal 
tendency for all to define education in terms of adjustment. Goetting, 
in his book, Teaching in the Secondary School, shows that education is 
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related, to life, is a process of adjustment, and is social in nature. 
According to Goetting the Commission on the Reorganization of Secondary- 
Education concluded its study of objectives with the following well-known 
list of seven cardinal objectives. (1) Health, (2) Command of funda¬ 
mental processes, (3) Worthy home membership, (4) Vocation, (5) Civic 
education, (6) Worthy use of leisure time, and (7) Ethical character. 
Goetting explains the fourth principle as follows: "Vocational guidance 
is essential in order that the pupil, by exploring his own capacities 
and aptitudes, and by making a survey of the world's work, may select 
his vocation wisely. Vocational education should equip the individual 
to secure a livelihood for himself and those dependent on him, to serve 
society well through hi» vocation, to maintain the right relationships 
toward his fellow workers and society, and, as far as possible, to find 
in that vocation his own best development."1 
According to the re-evaluation report for S. H. Archer High School, 
"The aim of education is the fullest possible development and adjustment 
of each individual to a desirable environment.And, finally, according 
to Goetting, "The objectives of education should be appropriate for a 
changing world. As a general observation, we accept the fact that we 
are living in a changing world. To find a society completely static, 
we would need to refer to a society remote in time or place. Although 
certain phases of society may seem to remain relatively static, it is 
usually only a matter of time until changes become apparent. Innovations 
L. Goetting, Teaching in the Secondary School (New York: 
Prentice-Hall, Inc., 1952), pp. 102-103. 
O 
^Re-Evaluation Report of Samuel Howard Archer High School, Atlanta, 
Georgia, by Committees Made Up of the Faculty on Self-Study for Re- 
Evaluation, May 3, 1963 (in the files of the library). 
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occur so frequently in many aspects of life today that change is an 
accepted expectation." He goes on to say, "Indifference to an education 
that prepares for a changing future may result in an attempt to perpet¬ 
uate the status quo. Organizing the school, selecting methods of teaching, 
reconstructing the curriculum, and evaluating the results of instruction 
should not he undertaken without proper regard for the needs of the 
future.11 ^ 
With the above in mind it should he clear to the reader that many 
factors must he considered in developing or revising a curriculum. 
Objectives of education are the guides or framework with which to build. 
The essential of objective four, vocational guidance, has been emphasized. 
It is not only essential but a necessary part of everyone's education. 
The appropriateness of objectives for a changing world and proper regard 
for the need of the future is well defined. 
Factors That Should Be Considered in 
Curriculum Development 
Any curriculum must be regarded as an organized body of experiences 
through which a student passes on his way to the achievement of final 
goals. The high school curriculum will consist of all experiences in 
which students are involved during the three or four years of high school 
work, as aforesaid. The business education curriculum will consist of 
all the experiences of a business nature that pupils pass through on their 
way to becoming responsible adults and members of a business society. 
-*•11. L. G-oetting, Teaching in the Secondary School (New York: 
Prentice-Hall, Inc., 1952), p. 110. 
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Doris H. Crank in her article, "Imperatives in Planning the Secon¬ 
dary School Business Education Curriculum,11 listed ten imperatives in 
planning the secondary school Business education curriculum. They are 
as follows: 
1. The Business education curriculum must Be strongly 
vocational in nature and must include the minimum 
essentials for joB training. 
2. The Business education curriculum must include the 
general education aspects of Business. 
3. The Business education curriculum must function as 
integral segments of the total curriculum, not as 
an appendage to the curriculum. 
4. The Business education curriculum must Be developed 
to meet the needs of every student who can profit 
from Business curricular experiences. 
5. The Business education curriculum must Be developed 
around sound guidance practices. 
6. The Business education curriculum must Be a cooperative 
venture, enlisting the aid of school officials, 
Businessmen, parents, and former students. 
7. The Business education curriculum must Be the 
outgrowth of community needs. 
8. Changing emphasis in education may necessitate 
the realignment and restructing of curricular 
experience in Business education. 
9. The equipment in the business education 
curriculum must Be viewed as an essential 
factor of the curriculum. 
10. The Business education curriculum must develop 
desirable attitudes and appreciations.! 
The factors taken under consideration in developing the curricula 
for the changing needs of high school students By the writer are closely 
related to the above imperatives. The curricula that follow, however, 
■^Doris H. Crank and Ployd L. Crank, "Imperatives in Planning the 
Secondary School Business Education Curriculum," The Balance Sheet. XXXX 
(April, 1959), 343. 
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go a step further to meet the needs of the students in that it offers 
some essential "business education courses to all students; prepares 
students for further study, which was not spelled out in the above 
essentials. 
The business education curricula was proposed from a summary of 
factors determined from a study of some of the business education 
students enrolled in one of the Atlanta Schools, interviews with Negro 
business teachers in the Atlanta area, and a survey of the business 
community. Among reasons given by the business education students 
studied as to why they enrolled in business education courses were 
vocational and non-vocational. They suggested courses to be added to 
the curriculum they thought would enable than to become employable upon 
graduation. Many of the non-vocational reasons given were for personal 
use. Many stated they became acquainted with other business subjects 
through talcing typing for personal use. Some realized general business 
is an essential business course for common business knowledge. The 
business teachers' responses centered around the kind of students they 
were enrolling into the business departments and discrimination in 
guidance. Technological progress makes for continuous changes in the 
business world. A careful study of the community, which consisted of a 
close analysis of its job requirements, was made via a survey of some of 
its leading businesses. The business employers and leaders gave the 
necessary skills needed by business education students in order to become 
eiiçiloyable upon graduation and suggested courses for complete adequacy. 
Many suggested not only business education courses, but other related 
basic courses that should be correlated with the business courses such 
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as English grammar, spelling and mathematics. These courses form the 
foundation upon which business skills are built. 
Formulation and Aims of the Business 
Education Curricula 
The trends in education in our democratic society are closely 
associated with the trends in public thinking. This is why the re- 
evaluation of the purposes and effectiveness of the schools has been 
taking place at an accelerated pace during the last few years. That is 
why the writer feels the business education departments of the Atlanta 
High Schools are in need of re-evaluation. 
High school educators find it very difficult to develop today's 
business education program. This difficulty is the result of increased 
pressures upon the students to take more academic subjects and of the 
length of time necessary to prepare vocationally competent students. 
The writer feels that this one difficulty is the greatest obstacle to 
hurdle on the road toward a better business education curriculum. This 
difficulty is shown in the related literature of Chapter 1. Conover 
stressed the utilization of all the resources of our students and frowned 
upon the misguidance of the best minds of our students into academic 
subjects and preparation for college. Maze cited the philosophical 
basis for business education in the junior high school and its contri¬ 
bution to the general education of all youth. Satlow spoke of 
discriminatory practices of counselors and "dumping ground" philosophy 
of some teachers and administrators toward the business education 
department. Russell agreed with this difficulty in his article on 
business education and vocational preparation when he evaluated the 
general education requirements for high school graduates and stated 
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that it appeared that business education and related areas will have 
great difficulty in getting more course offerings in the high school 
curriculum at present. He stated that the most difficult problem was 
to advise and to guide properly students into the type of classes where 
they have the interest and aptitude to succeed. And, finally, Mason 
argues against the absorption of the best students into straight academic 
subjects in anticipation of attending college. 
After studying, weighing, and evaluating collected data, the 
factors considered in developing the sequences of business education 
curricula are summarized as follows: 
1. They should give to all students the kind of education 
which will assist them in managing their lives effec¬ 
tively—economically and socially. It should prepare 
them, also, to render service to society. 
2. They should adequately prepare those who will engage 
in further study. 
3. They should meet, for some of the students, at least 
the vocational-preparational needs which they must 
have in order to make a satisfactory initial entrance 
into employment. 
Business teachers have responsibilities in meeting all these 
needs. The immediate concern is to examine all three areas with a view 
to becoming as effective as possible in meeting our obligations in all 
of them. Concentration should be given to those students who will 
terminate their formal schooling and accept positions when they graduate 
from high school. We must continue to discover ways to teach additional 
materials in less time so that we can meet the challenges brought about 
by changes in the business world. As business has become more complex 
together with technological advancements in recent years, the office 
worker needs more knowledge and related skills than he has needed 
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previously. Furthermore, he must tie taught how to adapt himself to the 
inevitable further modification in business procedures. 
In carrying out the responsibility for adequately preparing those 
students who will engage in further study, a business program must be 
provided that will help to meet the needs of those students who plan to 
attend college and continue the study of business administration, attend 
a junior college or business school for additional training to enable 
them to enter employment requiring a more extensive background of 
knowledge than that required of the high school graduate, and those 
who plan to use their office skills for part-time employment. 
General business, economics, typewriting, and law, if it can be 
worked into the schedule, are courses which will assist all students in 
managing their lives effectively and enable them to render a service to 
society. All students in business courses should be encouraged to work 
to the extent of their capacity. The courses must be geared to the level 
of ability of the students. Students must be made aware of the possibil¬ 
ity of combining academic and business programs. They must also be made 
aware of the opportunities in business for people with college back¬ 
grounds . 
What Subjects Should Be Included in 
the Business Program 
A review of prevailing local high schools indicate a somewhat 
standard business pattern in most high schools. In many high schools 
the traditional •'three11 business courses are offered (typewriting, 
shorthand, and bookkeeping). The business education curriculums of 
our high schools are not meeting the needs of all our students. The 
business education departments of our schools should offer the 
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college-bound, students as well as terminal students an organized pattern 
of courses to prepare them with needed skills and basic concepts of 
economic understandings. Given below are the business courses which 
the writer feels should be included in a quality business education 
program for a large high school like all of the Negro high schools in 
the Atlanta area. 
Business Education Program 
Typing 1, 2, 3, and 4 
General Business 1 and 2 
Business Mathematics 1 and 2 
Bookkeeping and Accounting 1, 2, 3, and 4 
Shorthand 1, 2, 3, and 4 
Business English 1 and 2 
Transcription 1 
Office Practice 1 and 2 
Business Law 1 
Business Economics 1 and 2 
Salesmanship 
Small Business 1 
Business Statistics 1 
Data Processing 
The business education program offered here is concerned about 
what is happening on all levels of business. It is positioned in a 
continuum of all levels of education for business. Success in any 
occupation depends on interest, aptitude, and ability. A student in 
high school should be encouraged to give serious consideration to the 
type of work he would be interested in doing throughout his lifetime. 
Obviously, a student interested in some phase of business would not be 
encouraged to try to cram all the business courses offered into his 
schedule. He should be guided into following the sequence of courses 
which will help him to reach his planned objective. The courses suggested 
for a quality business education program are arranged in five sequences! 
college bound, terminal, secretarial, clerical, and general. Certain 
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business subjects exist that are common to the needs of all business 
education students. These subjects could form the required courses in 
the business program. A suggested schedule for business education 
requirements follows: 
Requirements for Business Education Program 
Semester Subjects Units 
1 General Business 1 h 
Typewriting \ 
1 Economics 1 •§■ 
The requirements would not necessarily have to be taken prior to 
the student's entering one of the sequences. The following sequence is 
recomnended for the college-bound students. Most of the courses 
outlined for college-bound students consists of those outlined as 
requirements for the business education program. 
Business Education Program for 
Coliege-bound Students 





General Business 1 
Typing 1 
Economics 1 
Business Law 1 
All the business education courses should be on^-semester courses 
totaling only two units for the college-bound students. The contents 
of the general business course should be modified to meet the specific 
needs of the college-bound student. He should attain the basic rudiments 
in such areas as understanding the free-enterprise system, investments, 
insurance, banking, credit, marketing, consumer economics, and vocational 
guidance. All college-bound students can benefit from a basic 
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typevfriting course. Not only can typing be used as a personal asset 
throuhout college, but in doing office work to help one with his tuition. 
These students could profit from the economic course. This course should 
stress prices, wages, strikes, mergers, stock market fluctuations, and 
Federal monetary systems. Business law is primarily a personal-use 
course. All students will make contracts, may be involved in tort cases, 
and should have a knowledge of libel and slander laws. All students 
should be aware of their civil rights and civil responsibilities. 
Given below is the suggested business education program and grade 
level for each course for terminal high school business students. One- 
half unit indicates a one-semester course. One unit represents a two- 
semester or one-year course. 
Business Education Program for 
Terminal High School Students 
Grade Subjects Units 
8 Typing 1 & 2 0 
9 General Business 1 \ 
Typing 3 & 4 1 
10 Business Hath 1 & 2 1 
11 Bkicp. & Acct. 1 & 2 1 
11 Shorthand 1 & 2 1 
11 Business English 1 & 2 1 
12 Office Practice 1 1 
12 Business Law 1 










The office practice course could include instruction on office 
machines. The data-processing course would teach only the fundamentals 
of data processing. This course would benefit the students if it is 
offered only on a theoretical basis. 
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One of the four courses listed under electives may he elected hy 
the terminal high school student depending upon the phase of business 
in which he is interested. The business pattern developed here requires 
seven and one-half or eight units; yet, this pattern will help the 
terminal high school business student to become employable upon grad¬ 
uation. These courses, of course, would only be taught if enough stud¬ 
ents registered for the course. We must meet our commitment to all the 
high school students. In so doing, perhaps we can help retain in school 
a part of those who will drop out of high school before graduation. 
Given below is the suggested secretarial sequence which those students 
aspiring to become secretaries should follow. 
Business Education Program 
for Secretaries 
Grade Subjects Units 
8 Typing 1 & 2 0 
9 General Business 1 2 2 
10 Typing 3 & 4 l 
10 Business Hath 1 & 2 l 
11 Shorthand 1 & 2 i 
11 Bkkp. & Acci. 1 & 2 l 
IP. Shorthand 3 & 4 l 
12 Office Practice 1 & 2 l 
12 Business Economics 1 1 2 
following sequence constitute the clerical 
Business Education Program 
for Clerical Workers 
sequence 
Grade Subj ects Units 
8 Typing 1 & 2 0 
9 General Business 1 1 2 
10 Typing 3 & 4 1 
11 Bkhp. & Acct. 1 & 2 1 
12 Office Practice 1 & 2 1 
12 Economics 1 1 
? 
2 12 Elective 1 
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The suggested courses for the general sequence consists of the 
following subjects. 
Business Education Program 
for General Work 
Grade Subjects Units 
8 Typing 1 & 2 0 
9 General Business 1 l 3 
10 Typing 3 & 4 1 
11 Blckp. & Acct. 1 & 2 1 
12 Office Practice 1 & 2 1 2 
12 Economics 1 1 
12 Elective 1 1 3 
The precedirg sequences are not perfect. Many educators may 
believe the sequences to be inadequate for competent vocational prepar¬ 
ation. The sequences are, however, a starting point. Without properly 
constructed business education programs, business educators cannot make 
their maximum contributions to society. A program that will clearly 
direct the student through his training and education—one that includes 
competent vocational preparation and economic understanding—is an essen¬ 
tial part of the total educational process of the individual. 
CHAPTER V 
SUMMARY AND CONCLUSIONS 
In conclusion, eight hypotheses pertaining to the teaching of 
terminal high school business education students have been examined. 
Hypothesis 1. Many uninterested students are enrolled in business 
education courses. Accepted. The materials presented in the related 
literature attest to this hypothesis. Conover's article, "Business 
Education, Too, Should Have Its Luniks," spearheaded an attack against 
the act of corraling the good minds into mathematics, science, and the 
foreign languages. He stressed the utilization of all the resources of 
our students and a balance program for them which will result in the com¬ 
pletion of those subjects that will be of greatest benefit whether the 
students plan to go to college or to leave school for the world of work. 
Satlow*s article, another in a series of articles defending the 
business education department's fight for students that should be en¬ 
rolled in these courses in the high schools, deals with discriminatory 
practices of counselors against the business departments of high schools. 
He cited discriminatory practices in the adjustment of student programs 
at the end of the first year. Good students were taken out of the 
business program and put on an academic program. Poor students were 
shifted to business from straight academic programs. 
Bias was again voiced in the responses of the business teachers 
as they were interviewed. As was mentioned before, almost all of them 
gave decisive and emphatic answers to the questions as soon as they knew 
what the questions were going to be without giving the interviewee a 
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chance to finish, and were eager to discuss the practices of keeping 
good students out of the "business departments whether they were 
interested or not. "No11 was not only given emphatically "but unanimously 
to the following questions asked the business teachers: Are all the 
students in the business department at your school interested in business 
courses? Does your school have a good system for the selection of those 
students who are interested in the business education program? "Yes11 
was given to the following questions with no change in tone: Do you 
feel that many students of ability who are interested in business 
careers are misguided into college preparatory and distinctive diploma 
courses? Do you feel that the business education department at your 
school to some degree is misused as a dumping ground for mediocre 
students? 
The survey of the students indicated that none of them became 
interested in a business career through the counselors. The writer is 
not indicating that this is due totally to discrimination, but the 
counselors need to be informed of what is going on in the business 
department, and it is the responsibility of the business teachers to 
keep them informed. 
Without further elaboration on any one point given, the writer 
feels that the above will serve as more than enough evidence to certify 
that the business department in the Atlanta High Schools are misused to 
some degree, is a victim in many cases of misguidance and discrimination; 
and that they do contain many uninterested students. 
Hypothesis 2. Many business departments are not meeting the 
needs of many terminal high school students. Accepted. This statement 
is very true and is verified in what the employers and businessmen had 
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to say in response to questions in the questionnaire. They were asked 
for recommendations in regard to and preparation of terminal high school 
business education graduates. On a whole, they agreed that many of them 
are employable upon graduation from high school if they have had the 
right courses. In addition to recommending courses that are already 
included in the business department of most of the Atlanta Schools, 
employers and businessmen recommended the following courses which they 
thought to be useful if not now necessary: a basic course in basic 
data processing techniques, comptometer training, basic statistics, IBM 
training, and business correspondence. None of the business education 
departments of any of the Atlanta Schools, to the writer's knowledge, 
offers any of these courses. 
In the survey with the students, they were asked to list the 
skills they thought were important in order to become employable. In 
addition to the courses already offered, they listed the following ones 
as those they felt would help them develop the necessary skills in order 
to become employable: keypunch, speedwriting, clerking, IBM training, 
and some theory or basic course on switch board operation. The courses 
suggested by the students are related to the ones suggested by the busi¬ 
nessmen, and two or three are the same as those suggested by the 
businessmen. 
In the article in the related literature, "Why Do Business Students 
Need So Much Retraining,11 Francyne K. Porter, the author, now a teacher, 
who spent twenty-five years in business retraining students for business 
jobs disagrees that high school students are employable upon graduation. 
The source of the trouble is pointed directly to the public schools. 
It is felt that the public school is failing, especially in the case of 
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the terminal students. Much of the fault lies not with the business 
courses themselves, but in the unprepared student the teachers of busi¬ 
ness courses are expected to teach. She feels, nevertheless, that the 
standards and quality of the business courses in the public school 
should be raised. And further evidence is found in the business 
teachers' "responses as they shouted that it was very hard for them to 
turn out employable graduates because of the type of students the 
business departments seem to attract. 
Hypothesis 3. No good system for the selection of interested 
students exist in most of the Atlanta Schools. Accepted. This 
hypothesis is verified by the unanimous answers given by the business 
teachers in response to the question, "Does your school have a good 
system for the selection of those students who are interested in the 
business education program^" The writer could say that none of the 
Negro schools in the Atlanta System has a good system for' the selection 
of interested students because of the "no" answers on that question. 
According to discussions in the integrated meetings of the Atlanta 
business teachers that the writer has attended, the schools the white 
students attend do not have a good system either. 
Again, from what the students had to say about how they became 
interested in business courses indicated that no good system existed 
at Archer High School. As mentioned before, none of them became 
interested through the school counselors. A method of selecting 
interested students is much needed in the Atlanta System. The curric¬ 
ulum outlined by the writer will put the business teachers in a 
position to attract and examine interested materials with which to 
work 
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Hypothesis 4. Guidance is almost completely lacking for recruit¬ 
ing interested terminal high school business students. Accepted. This 
hypothesis has already been discussed to some degree. Much has been 
said concerning guidance in the verification of the statement that no 
good system for the selection of interested students exist in most of 
the Atlanta Schools. The writer would like to add, in spite of what 
has been said, that the business teachers eagerly discussed the lack of 
guidance for recruiting students for the business education program, and 
not only admitted that it was lacking in their own individual schools 
but did not know of any good system in effect in any other schools. 
Much literature has been written in articles on how counselors and ad¬ 
ministrators discriminate against the business departments and if 
guidance does exist it is in the reverse as far as the business education 
departments are concerned in the Atlanta Schools. This literature is 
discussed in this research. 
Hypothesis 5. The curricula in the Atlanta Schools need revising 
in order to meet the needs of terminal business students in this day and 
time. Accepted. Proof of this hypothesis has already been made clear 
in the verification of the hypothesis that most of the business depart¬ 
ments are not meeting the needs of many of the terminal high-school 
students. To reiterate just a point or two, it has already been said 
that the students, business employers, and business leaders suggested 
courses which are not now in the curriculum that would help the students. 
The business teachers also talked about their not being able to train 
the students that they are now teaching for employment because of the 
inability to meet the needs of the type of students with which they 
are now working. 
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The writer further feels that the three diploma schedule tracks 
are misleading in that they are going to drive students away from some 
of the courses in which they are not only interested and would do well 
hut possibly away from employment opportunities, just for the sake of 
getting a distinctive diploma. Most of the students with good minds are 
going to take courses required for the distinctive diploma and this 
leaves very little room in their schedule for business electives. What 
are they going to do with the distinctive diplomas? Most of them are 
not going to college. As has been pointed out in the study, most of 
the students at Archer High School are from the low socio-economic level, 
and are not going to college. Based on the re-evaluation report, 90 
percent of them are classed as culturally deprived students. About 
this percent of then will not go to college and are classed as terminal 
high-school students. And, finally, most of them should be channeled 
through courses that will help them prepare for jobs upon high school 
graduation. Some basic courses in business education should be required 
for all students, if possible, except those at the very bottom who could 
not possibly benefit from the regular business courses. A special 
program should be provided for them as authorities cited in the related 
literature have suggested. 
Hypothesis 6. Terminal high school graduates who have had the 
proper courses in business education are employable upon graduation. 
Accepted. The employers and business leaders surveyed attested to 
this statement. In their responses to a question in the survey to them, 
"Do you think that good high school students are employable upon grad¬ 
uation if they have had the proper courses in business education?" all 
of them except one said "yes" to the question. They listed the skills 
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they felt were necessary for employable high-school graduates. One of 
the skills listed was the ability to type, which ranged from a minimum 
of twenty-five to fifty correct words per minute. In addition to a 
knowledge of business mathematics, elementary bookkeeping and accounting, 
shorthand, filing, office practice or office machines, business English 
and et cetera; some knowledge of basic data processing, IBM, comptometer, 
and business correspondence was recommended. 
The related literature even stated that there are still a few 
jobs for slow learners in the business world, although they are 
decreasing yearly. Even with automation, there are a few jobs for slow 
learners. Because highly intelligent persons become bored very quickly 
with monotonous positions, some of which consist of feeding information 
into some of the business machines, slow learners find this interesting 
and in some cases fascinating. 
Hypothesis 7. Many students of ability who are interested in 
business education are misguided into college preparatory courses. 
Accepted. Much has already been said on the issue of misguidance. As 
has already been discussed, the three tracks which exist in the Atlanta 
curricula entice students with good minds to seek college preparatory 
diplomas, and they are financially unable to use them. These terminal 
students are lost without employable skills upon graduation. Conover's 
article stressed a balanced educational program and felt that much ham 
was done in trying to make a scientist or mathematician out of every 
student of ability. He stressed that all fields need good minds. 
Needless to repeat, the misguidance of students of ability from business 
education to college preparatory courses was what the business teachers 
interviewed were more eager to discuss and argue than anything else. 
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Hypothesis 8. Some business education courses are an important 
segment of anyone's general education. Accepted. Again, in Conover's 
article he stressed the duel function of business and distributive ed¬ 
ucation of providing vocational training for students who hope to be 
employed in an office or distributive occupation upon graduation from 
high school and providing instruction which contributes materially to 
the general education of all students. Maze, in his article on the 
philosophical basis for the evolving role of business education in the 
junior high school states that business education performs a duel 
function: it contributes to general education, and it provides a form 
of specialized education. He goes on to say that if one of the major 
objectives of business education is to contribute to general education, 
and if the major purpose of the junior high school is to provide the 
opportunity for the development of general education, it follows 
logically that business education, if appropriate for that age-grade 
level, should play a significant role in the attainment of the objectives 
of the junior high school. He named three groups of general business 
and economic education objectives which have been identified as business 
education's contribution to the general education of all youth: personal 
business objective, successful management of personal business affairs, 
thereby contributing to the attainment of a more full, and ultimately a 
more free, life; consumer business objective which aims to prepare the 
consumer to satisfy his unlimited wants by means of the limited resources 
available to him; and social business objectives, the ability to com¬ 
prehend the economic significance of choices among alternatives.^- 
^Clarence Maze, Philosophical Basis for Business Education in The 
Junior High School," The Balance Sheet. XLV11 (October, 1965), 60. 
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In Arthur L. Walker's article reacting to Dr. Eorkner's article 
entitled, "Sanity and Balance in Business Education," he states, "It is 
necessary, therefore, that we look candidly and long at the purposes 
that we have ascribed to business subjects. We have glibly said that 
general business, business law, bookkeeping, and economic geography 
constitute a program of elementary economic importance for all sons and 
daughters. We have said that in these courses one comes to acquire the 
fundamental concepts of the free enterprise system and to understand 
how it works in the conduct of private business on Main Street USA. 
And, finally, many of the students VéLO were studied gave as their 
reason for selecting business courses, personal use of them. Many of 
the students realize that they can use business knowledge as an every¬ 
day asset. Typing is a good example of a business skill which might be 
taken for personal use. 
lArthur L. Walker, "Sanity and Balance in Business Education— 
A Reaction to Dr. Eorkner's Article," The Balance Sheet. XXXX1 (December, 
1959), 151. 
APPENDIX 
QUESTIONNAIRE TO BUSINESSES 
1. Are qualified high school business education graduates employable 
by your company? Yes  No ________ 
(Please check "Yes" or "No.") 
11. Please give a position or two and qualifications for which high 
school business education graduates could qualify. 
Position 1 Position 2 








(Please list additional skills on the reverse side) 
111. Please suggest additional courses you feel are not necessarily 
needed, but helpful if high school students have had them. 
1.  4.  
2.  5.     
3.      6.       
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TELEPHONE INTERVIEW WITH BUSINESS TEACHERS 
1. Are all the students in the business department at your school 
interested in business courses? 
A. Yes  
B. No   
C. Doubtful    
11. o you feel that many students of ability who are interested in 
business careers are misguided into college preparatory and 
distinctive diploma courses? 
A. Yes   
B. No  
C. Doubtful  
111. Do you feel that the business education department at your school 
to some degree is misused as a dumping ground for mediocre 
students? 
A. Yes     
B. No  
C. Doubtful    
IV. Does your school have a good system for the selection of those 
students who are interested in the business education program? 
A. Yes  Please briefly describe 
this system. 
B. No   
C. Doubtful  
V-. Do you feel that the business teachers are satisfied with this 
system? 
A. Yes     
B. No   
C. Doubtful 
VI. Do you know of any of the other schools that have a good system 
for the selection of interested business students? Name them, 
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AN INVENTORY OF OCCUPATIONAL CHOICES 
Directions: Please read all of each section before choosing your 
answer(s). Check your answer in the blanks provided 
below the statements. In cases where you woulk like to 
choose more than one answer, do so. If none of the 
answers applies to you, or you would like to give an 
additional answer, write it in the blank after the 
word "Other." 
1. Have you definitely made up your mind on a career? 
A. Yes  
B. No   
C. Doubtful  
D. Other    
11. Are you now preparing for a business career? 
A. Yes  
B. No     
C. Doubtful  
D. Other  
111. I am preparing for a position as a: 
A. Secretary  
B. Typist-Clerk  
C. Bookkeeper  
D. General Clerical  
E. Other  
IV. I became interested in a business career through my: 
A. Parents  
B. Homeroom Teacher 
C. Subject Teacher  
D. . Counselor  
E. Classmates 
F. Business machines 
0. Other 
H. I am not interested 
V. I enrolled in this class I am now in because: 
A. I need the credit to graduate _____ 
B. To acquire skills necessary to become employable  
C. I didn't; it was already on my schedule  
D. I thought it was something different from what it is. 
E. The course was required for the businessprogram  
F. I want an award, or certificate of proficiency _____ 







List skills you think are inroortant in order to become employable 
in your choice 
1. 3. 5. 7.   
2. 4  6. 8.  
How many business courses have you had, including the ones in which 
you are now enrolled? (A course taken for one semester is 
counted as one)    
Name additional courses you fee.l should be offered in the bus. dept. 
1.    3.  5. 7. _____ 
2.  4.   6.  8.  
Why did you choose a business education program? 
A. I am taking business subjects for personal-use only.   
B. I think an understanding of business is essential to modem 
living.    
0. I will not be able to attend college after graduation; this 
course would prepare me for a good position.  
D. I feel that I am better fitted for business than any other 
field.  
E. More job opportunities are in the field of business.  
F. Typewriters, adding machines, calculators, and other office 
machines interest me. I signed up to use them._  
G. I had no specific reasons, but have taken business subjects 
with the hope of finding an area of interest.  
H. I plan to teach business subjects.  
1. I want to acquire speed and accuracy in typewriting and short¬ 
hand so I can put these- skills to use when and where needed., 
J. Business education will equip me mentally, physically, and 
spiritually, so that I can take a competent and efficient 
part in our everyday life.   
K. I think business subjects, are more interesting and/or are 
easier than academic subjects. 
L. Movies, television, magazines portray work in an office as an 
ideal place to work. _____ 
M. I want to have prestige like other office workers.   
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N. My brother or sister took business courses. _____ 
O. I need more business information in order to assist my 
parents in the operation of their business.  
P. My father (or other relative or friend) works in an office 
and upon graduation I am assured of a job.   
Q. A number of my friends are taking business subjects and I 
wanted to be in class with them.    
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